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We want to see the desert bloom 
on both sides of the River Jordan, 

and along the Nile, 
and everywhere that human beings 

hope for better lives for themselves 
and their children.

J I M M Y  C A R T E R , humanitarian & former U.S. President
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In 1998, the Public Education Network celebrates its 15th anniversary. PEN is a remarkable
institution. It was invented by women and men who cared deeply about the education 
of young people with whom we have historically failed — the poor, children of color, and
young people whose first language is not English.

Fifteen years later, a largely different group of women and men — in a different city, using
a different name for the organization — have maintained faithfulness to the founders' original
commitment. But we have grown richly and deeply in understanding how low-income school
communities, bound together in systems, can undergo massive change. Thus, we can glimpse
a future when significant majorities of our students actually achieve at high levels.

During these years, PEN persistently marches beyond familiar territory. Our exploration of
gender and race illustrates the point. It underlines our seriousness about pushing the frontiers
of education. These issues, particularly as expressed through the subtleties of expectations 
of students, represent our greatest challenge in public education. I am profoundly grateful
that PEN leads us to deal with these issues, honestly and with compassion. We all grow —
personally and as an organization — in the process.

David W. Hornbeck

M E S S A G E  F R O M  T H E  B O A R D  C H A I R



We were honored — and deeply touched — to have Secretary of Education Richard 
Riley with us at PEN’s annual conference opening host reception on November 9, 1997…
a Sunday evening!

I do not want Secretary Riley’s appearance to go unrecognized. It was just one more example,
among many, of his indefatigable efforts to lend support to those who work hard and 
devotedly with children in our schools. This kind of personal backing means a great deal. 
I want to thank him formally for making the effort to be with us on that important occasion.

I also want to draw attention to another aspect of Secretary Riley’s appearance, which is the
substance of what he had to say. Quietly, briefly (in order to make way for others), in his warm
and caring style, he pointed out that several local education funds were in the forefront of the
nationwide struggle to protect and nurture public schools — the bulwark of our democracy.
This was a significant moment for PEN. Here was the nation’s premier educational leader
acknowledging PEN’s work on the front lines, literally preserving public education! It was 
a signal, I believe, that what we are doing “out there” is making a difference. 

What could count for more? I was enormously proud of our Network at that particular
moment, but my pride grew over the three days we spent together, described, in part, in this
year’s annual report. I had the sense, as never before, that PEN had matured into a very
special, immensely positive organization. With reflection, joy, and confidence I can say that 
I think we’ve “arrived” as a group. I believe things have come together at a level of shared
meaning. I feel we’re working effectively around a shared set of values. This is no small or
inconsequential accomplishment. We should all take a little time to feel good about how far
we’ve come! 

Wendy D. Puriefoy

M E S S A G E  F R O M  T H E  P R E S I D E N T
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To engage in a serious discussion of race in America, we must begin not with
the problem of black people but with the flaws of American society — flaws
rooted in historic inequalities and longstanding cultural stereotypes.  White
America has been historically weak-willed in ensuring racial justice and has
continued to resist fully accepting the humanity of blacks.   Dr. Cornel West

It was this choice [by women] to speak which interested me. Women’s 
discovery of the problems that ensue from rendering oneself selfless in order
to have “relationships” was momentous in releasing women’s voices and
making it possible to hear what women know. It was like seeing under the
surface or picking up the undercurrents of the human conversation: what is
known, and then not known, felt but not spoken...Choices not to speak are
often well-intentioned and psychologically protective, motivated by concerns
for people’s feelings and by an awareness of the realities of one’s own and
others’ lives. And yet by restricting their voices, many women are wittingly 
or unwittingly perpetuating a male-voiced civilization and an order of living
that is founded on disconnection from women.   Dr. Carol Gilligan



Carol Gilligan and Cornel West, both scholar/teachers at Harvard University, are warm, 
caring, uncommonly thoughtful human beings. Separately, they are gems. Together, as they
were on November 11, 1997, at the Public Education Network’s Annual Conference, they
created a symphonic rendering of words, expressions and movements that lifted a roomful 
of people to new heights, as only fine-tuned partnerships can. They took delight in sharing
insights, hopes, reflections, even dreams — blending the one’s pre-eminence in matters 
of race with the other’s commanding grasp of gender, until the lines blurred and a oneness
emerged. The effect was magical, and shared with a national television audience by C-SPAN.

This, however, was the culminating event of the
Network’s three-day gathering — indeed, of a
much longer exploration — and therefore will be
described in more detail later in this communica-
tion. The historical context in which it took place
added to its timeliness, the receptivity of its audi-
ence, and the extraordinary power of the experi-
ence. It warrants mention.

For the past two years, the Public Education
Network (PEN), in a conscious effort to “grow”
itself as a national force for good, has sought to
explore — to probe at the most profound and
sensitive levels — the toughest educational issues
of our time. Central among these has been the
effect of race and gender on children’s learning
and their academic achievement. 

This quest to learn, in order to act with greater
wisdom and compassion, has involved the
Network’s entire membership — acting as 
a community of the whole. People from all across

the country, united by their commitment to improve public schools serving the poor, have
worked together in new and stretching ways. They have taken risks in a group undertaking
characterized by ever-increasing openness, honesty and — most precious of all — trust!

The organization’s inquiry reached its peak, and took on its most concrete form, during the
1997 annual conference in Washington, D.C. This unique exploration revolved around —
gained its coherence and direction from — addressing the following questions, which, while
nowhere explicitly stated, thread their way through the proceedings in palpable ways:
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◆ Is it possible to convince school systems and communities throughout the nation that all
children can learn at high levels?

◆ Can we overcome the historical biases of race and gender so that teachers and principals
will believe — in their hearts — that every student they serve can respond to and meet
high expectations?

◆ How do we ensure that the pronounced “achievement gap,” nationwide, between white
children and children of color is narrowed, and then closed, over the next few years?

◆ How do we best learn from schools (in Texas, for example) where black and Hispanic 
students are achieving at levels equal to, or greater than, their mainly suburban white
counterparts?

◆ What steps can we take to close the longstanding scoring gap between young women and
young men on the Preliminary Scholastic Achievement Tests (PSATs), which determine 
eligibility for National Merit Scholarships?

◆ Can we, as a nation, find both the resources and understanding to guarantee every child,
regardless of race and/or gender, equal opportunity to learn and achieve?

Addressing these questions forthrightly represented the Network’s agenda — the substance
and challenge of its inquiry. At the opening plenary session, Dr. David Hornbeck, PEN’s board
chair and the Superintendent of the School District of Philadelphia, said that it is the right 
of every child in this nation to be taught well, to learn, and to achieve. He also reinforced
that it is the duty of every community to fully realize that “all means all.” Not just
some. Not just the privileged. Not just those whose families can provide. But all — every
child regardless of circumstance. This became the rallying cry of the conference, and was
repeated like a chorus, reaffirming the group’s belief, its core values. 

At stake in the larger society, observed panelist Nancy Cole, president of the Educational
Testing Service, is, “...the heart and soul — the very being — of what Horace Mann origi-
nally called the ‘Common School.’”  We have to press underneath the surface, David
Hornbeck added, to make certain that our least advantaged students (mainly in cities and
poor rural areas), “achieve at high levels, and live and work in dignity.” This, the group
concurred, is the business — the reason for being and calling — of the Network as a whole.
High achievement gained through dignity and hard work represents the Network’s special
mission, whether in Los Angeles or Shelburne Falls, New York or New Orleans.

The central issue — the measure of progress — the assemblage agreed, is student achieve-
ment and excellence.
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Excellence filled the public spaces of the National Museum of Women in the Arts, where the
conferees reconvened on the first night of their gathering. The place pulsated with the sounds
and movement — the singing and dancing — of Washington DC’s Duke Ellington High
School for the Performing Arts Show Choir. This was theater at its most stirring, youth at
their exuberant best, discipline in its boldest relief, art in its most powerful, coming-of-age
form. Soul was here. So was humor, precision, rhythm and delight. As PEN staff member
Michelle Hynes whispered amidst the sound: 

They’re saying it with music. 

Theirs was a message of hope. Here were “inner-city” kids transcending (and utilizing) every-
thing around them to perform at the highest level. This, everyone recognized, was achieve-
ment — a living example of what Nancy Cole had pointed out just hours before: that young
people learn in many different ways, and that we need far more sophisticated measures to
understand and gauge their progress. 

In a moving gesture, the young performers broke ranks and invited members of the audience
to join them in dance. “Come on” they seemed to say, “don’t be bashful — just flex up 
a bit and try it.” Soon, the room was filled with dance, clapping, laughter and obvious joy. 

The two groups had come together to create a larger, more powerful whole. This spoke 
to reaching across divides...and risking. It was, as one participant concluded, “a wonderfully
magic moment.”

There was magic, too, when longtime activist Robert Moses stepped forward to receive
PEN’s Crossing the River Jordan Award, above all for his leadership in founding and leading
the Algebra Project. (Co-recipient Carol Gilligan was trapped by fog in Boston’s Logan
Airport and couldn’t attend.) A key figure in the civil rights movement — organizing voters,
freedom schools, and other community projects in Mississippi — Bob Moses connects, perhaps
as no one else, the struggle in the ’60s with the contemporary movement for school reform.
Both efforts, he has said, are unified in their commitment to provide equal opportunity for
all, empowering entire communities in the process.

Algebra is a skill — a body of knowledge — young people must have to succeed in school
and be adequately prepared for college. Children in poverty are, for the most part, denied it,
tracked instead into general math courses of significantly lesser challenge, effectively block-
ing them from advancement. 
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They’re saying it with music. 
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The Algebra Project has demonstrated nationwide — in urban enclaves and poor rural areas
like the Mississippi Delta — that children of least advantage can master algebra in middle
schools, enabling them to move on to geometry, calculus and trigonometry in high school.
This has become a cardinal principle of the educational reform movement’s press for acade-
mic rigor, and true equality. As Moses stated:

We have an obligation to give our children the tools to access the new era of technology.
Education is the one arena in which you put tools in lots of people’s hands.

We must get students into the mainstream of high school math. This involves a change 
in the classroom to a more activist, engaged mode of teaching and learning. 

Cited by Wendy Puriefoy, PEN’s president, for his staying power, “spine,” ingenuity and
commitment, Moses accepted the award in his usual calm, quiet voice, quoting the lyrics 
of a familiar spiritual:

I don’t feel no ways tired, ‘Cause I come too far from where I started from. Nobody told
me that the road would be easy. I don’t believe He brought me this far to leave me.

The setting for this celebration — this powerful human experience — was the National Museum
of Women in the Arts, one of Washington’s most glorious buildings. Formerly a Masonic Temple,
the Museum has become a landmark, not only for the capital, but for the nation as a whole.
Housing the single most important collection of art by women in the world, this institution speaks
to, and begins to counter, the historical “invisibility” and neglect of women artists. Where better
to convene to further consider the damage and unfairness of gender bias — and to see what can
be accomplished when there is ample physical and psychological “room and space” for women 
to create? The message to those assembled was abundantly clear. Perhaps the actor and comedian,
Lily Tomlin, captured the feeling best when she wrote:

My initial visit to the National Museum of Women in the Arts was a revelation. I felt as if I had
discovered the cultural heritage of women in the arts for the first time. It was a moving experi-
ence to see beautiful work created against all odds by our sisters throughout the ages, and it
made me proud to be a woman.

I don’t feel no ways tired, 
’Cause I come too far from where 

I started from. Nobody told me that the road     
would be easy. I don’t believe  

He brought me this far to leave me.
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T H E  C O N T I N U I T Y  O F  P E N ’ S  I N Q U I R Y

A little-noticed quote by Luise Otto-Peters (a 19th century German feminist) tucked in the
innards of the Museum, might well have been coupled with the theme Dr. Carol Gilligan
would so brilliantly set forth at the conference:

The history of all times and today especially teaches that...women will be forgotten if they
forget to think about themselves. 

Nothing, not even the overnight breaks, interrupted the flow of ideas, the intensity of 
exploration, or the group’s sense of urgency about the topic at hand.

It seemed natural, almost inevitable, when Professor Gary Orfield warned the next morning
that there is not only continuing, but in fact growing segregation for Latinos and blacks 
in the United States, especially in our largest urban areas. This deepening segregation
(countering what many of us have been led to believe) not only has its own consequences,
Dr. Orfield noted, but directly correlates with poverty. Where racial and ethnic minorities
have been isolated, they have, as a consequence, also been relegated to low-income status.

“White schools have resources,” Orfield noted, “especially in their communities. It’s not just
what’s available within the schools — where, in fact, the disparities are glaring — but in 
the less visible networks that lead to jobs, college, and other kinds of opportunities. These
‘helping structures’ aren’t available to blacks and Latinos in segregated schools.” He continued:

◆ The issue we face today is not the relative ability of black and white students — it’s equal
— but rather the presence or absence of “opportunity factors.” This is where inequality
comes into play.

◆ To set uniform standards with unequal opportunities is not fair or right. Racially inte-
grated schools, especially if they are located in white communities (even if that means
busing) offer a connection with opportunity. When it comes to achievement this is what
matters most.

◆ Nearly 8% of all American students go to school in the nation’s ten largest cities, but
within this sizable group are 18% of all black students and 23% of all Latino students,
nationally. This is critically important data. 

◆ What we have in our country, four decades after Brown v. Board of Education,
is segregation by race, segregation by poverty and, as a result, segregation by levels 
of achievement.



In another conference session, a penetrating, close-to-the-ground discussion on “Girls’
Empowerment” provided clear continuity with the experience at the National Museum 
of Women in the Arts and, in a uniquely concrete way, moved the deliberations forward. 
This is because the panelists work with young women at the grassroots level — in starkly
real communities. Their messages — about women emerging, gaining a stronger sense 
of themselves — echoed Carol Gilligan’s words. The link between these several experiences 
was reassuring.

Amara Perez, Youth Programs Organizer at Sisters in Portland Impacting Real Issues Together
(SPIRIT), and Marta Urquilla, Director of Washington, D.C.’s Sister to Sister/Hermana 
A Hermana initiative, together set out some principles for helping young women to become
more confident and grow as people. Central among these were to:

◆ treat young women — including those in struggle — as competent, not “at risk;” as possess-
ing assets rather than deficits; as being problem solvers rather than rudderless human beings;

◆ encourage young women to identify, and then set out to solve, problems they feel are 
most pressing;

◆ recognize that safety and gender-directed violence are immediate everyday concerns 
for low-income women and need to be addressed;

◆ share power with girls in tangible, important ways;
◆ encourage intergenerational relationships between girls and adult women;
◆ provide experiences for even quite young girls to meet with important officials to sort 

out problems and press for change;
◆ give priority to the development of leadership skills; and, above all,
◆ help young women to be heard, valued, and exercise an ever stronger “voice.”

Change the environment for girls and young women, Ms. Urquilla emphasized. Strive to help them
develop for themselves home, school and community settings in which they can find safety, dignity,
and the opportunity to learn and work collectively. If this can be accomplished, it will have a lasting,
positive impact on school “culture” — and greatly enhance female students’ achievement.

As if to weave the strands of race and gender into a meaningful whole — a new gestalt of sorts
— David Dodson, vice president of MDC in Chapel Hill, N.C., helped his exploring group do
what he calls “inner work” — taking a deep look within ourselves as a viable avenue for find-
ing answers. In his “Mining Our Own Experience” colloquium, Mr. Dodson concluded that:

◆ Issues of gender, race and class are burned deep within our culture, and are inseparable.
◆ In our own individual culture of expectations, all means all.
◆ As individuals and groups, we must find ways to influence our “fundamental humanity,”

pressing for an integrity of values and actions. 
◆ We owe it to ourselves and our children to lay the groundwork for ever-deeper conversa-

tions about race and gender.
◆ The answer to the problems we face lies within — not outside ourselves.
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David Dodson’s message — that, in the last analysis, we must look within ourselves, to our
inner being, for truth and direction — resonated within the larger group at an unspoken
level. In many ways, it represents the credo of the Network as a whole, symbolized by its
Crossing the River Jordan Award. Local education funds, virtually as one, have probed ever
deeper and more courageously to the heart, rather than the periphery, of school reform.
Eschewing the easier route of blaming social conditions and bureaucratic authorities, they
have committed themselves to systemic reform, whole-school change, and far-reaching
instructional approaches. 

The cornerstone of their efforts — explored in depth at least year’s conference and revisited,
in heightened form, at this past November’s conclave — is standards-driven instruction
combined with new forms of assessment. Along the Network, with moral and technical 
support from PEN’s Washington, DC office, the standards movement has been embraced 
as the most hopeful instructional pathway to follow and the “great equalizer” of differences
in race, gender, and ethnicity. 

Standards represented the subtext, the underlying theme, of this conference on Gender, Race
and Student Achievement. Not so much in formal, plenary sessions — although it shaped
discussions in these forums, too — but rather in the general fabric of conversation during
the three days. You might say that talk about standards “filled the air,” apparently as the
chosen vehicle to ensure that all means all.

How exciting to learn, as we have recently, that where rigorous standards have been applied
(with considerable resistance and pain), the result has been improved teaching and an
increase in achievement scores in areas of extreme poverty and stress. It is happening in
bellwether settings:

◆ Like Hartford, Connecticut where a New York Times headline recently announced (1/16/98):
“Urban Students Improve On Statewide Tests.” The article begins: “A gap still exists, but
city students are inching closer and closer to their suburban counterparts in meeting state
education goals, according to scores released today on the 1997 mastery test...”

“While fourth grade math scores improved 1.7 percent statewide from 1996 numbers,
they improved 3.1 percent in Hartford, Bridgeport and New Haven. That trend held
true for all subjects in all three (4th, 6th and 8th) grade levels.”
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R E A C H I N G  C O N S E N S U S :  S T A N D A R D S - D R I V E N  I N S T R U C T I O N  
R A I S E S  A C H I E V E M E N T  F O R  A L L  S T U D E N T S



◆ Like New York City where, for the first time in decades, there has been measurable
improvement in reading and mathematics, across the several boroughs and, most
markedly, in New York’s poorest inner-city schools.

◆ Like Philadelphia where a September 29, 1997, district news release, with the headline
“Schools Make Progress on 1996-97 Performance Index,” said: “This annual ‘report card’
shows that neighborhood schools raised their scores in reading, math and science. Schools
also improved on every one of the Index factors including student and staff attendance as
well as promotion and graduation rates.” 

◆ Like the entire state of Texas where, as reported in the Charles A. Dana Center report,
Narrowing the Achievement Gap in Texas (1997), black and Hispanic students statewide
have dramatically closed the achievement gap between themselves and white students. 
“In 1993,” the report indicates, “only one of every four African American students passed
all sections of the (more rigorous) Texas Assessment of Academic Skills (TAAS) and less 
than one of every three Hispanic students passed all sections. Fewer than 30 percent 
passed the entire test. This contrasted with almost two-thirds of all white students passing.”

“...The 1996 data reveals that statewide 46.9 percent of African American students, 54.2
percent of Hispanic students, and 52.5 percent of economically disadvantaged students
passed all sections of the TAAS, compared with 79.8 percent of white students.” This rep-
resents dramatic change and extraordinary progress.

The lesson here appears to be that if we marshal our forces, embrace the standards movement,
insist on academic rigor, and believe, we can equalize both opportunity and student achievement.
If the Public Education Network coalesces around anything, it is this belief system.
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The notion of achieving intimacy with 200 people (and cameras) in a hotel ballroom seems
ludicrous. But it happened. Everyone in the room experienced it.

The session felt more like a private audience with two unusually gentle people whose calm
demeanor and mutual respect set everyone at their ease. This was an exchange, a sharing, 
a conscious effort to build new ideas. No struggle ensued as to whether race or gender 
represented the most serious obstacle to advancement and a fulsome life. There was no ran-
cor in the room, despite the serious, sometimes charged nature of the topic being broached. 

The lesson here — in seminar — was precisely that issues of race and gender are discussible,
and can profitably be addressed. This came as a welcome surprise to some participants 
who were offended by the tone of last year’s conversation on race — and, by extension,
racism — in public education. What Professors Gilligan and West demonstrated — beyond
the brilliance of their thinking — was how to explore these issues. For the Public Education
Network, given the kind of work it is engaged in and the ambitious goals it is pursuing, this
was the greatest lesson and "gift" of the gathering. It was also pure drama. 

For Carol Gilligan, voice is the transcendent issue. She told the group:

I work by listening to people’s
voices. Listening to girls and women
opened up the human world 
for me. Women have been educated 
to become selfless — enslaved. 
But that self can come out.

Our research follows girls as they come to adolescence and their individual gaze goes right
out. They start “looking at their looks.” They start to look at themselves and modulate
their voices as they listen to what they can say without people calling them all the names
that girls get called. They stop saying things people don’t like girls to say. Girls aren’t sup-
posed to be too loud or rude.

A N  I N T I M A T E  F O R U M  W I T H  C O R N E L  W E S T  A N D  C A R O L  G I L L I G A N

I work by listening to people’s voices.
Listening to girls and women opened up the       

human world for me. Women have been 
educated to become selfless — enslaved. 

But that self can come out.



Asked about the potential of girls playing an active role in social change, including school
reform, Dr. Gilligan responded:

If I were working through the public schools to make the kind of social change we are all
agreeing on, and I felt, as I feel, that the voices of girls and women can initiate a process
of change that is truly transforming, I might [invest] in girls’ organizations. 

I want to sustain and encourage and develop the courageous voice of girls, knowing that
voice will go into all families. It’s such a powerful avenue for profound changes in the way
we love and work in our society. 

Cornel West’s primary message is conveyed in the simplicity and straightforwardness of
the title he chose for his seminal work, Race Matters. We all know, but he argues persua-
sively, vividly, and eloquently that race does matter — in fact, a whole lot. During the
forum, he said:

We have a history of a deeply white
supremacist civilization in America.
That civilization permeated every
nook and cranny, every institution.
It attempted to convince people 
of color, in general — and black
people in particular — to think 
of themselves as less than human.
Dehumanization takes a lot of
energy. In an environment of such,
it’s hard to sustain a democracy.
And that was part of the problem
with it. We almost came to an end 
in the Civil War.
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We have a history of a deeply white 
supremacist civilization in America. 

That civilization permeated every nook 
and cranny, every institution. 

It attempted to convince people of color, in general — and black people in particular —
to think of themselves as less than human.  Dehumanization takes a lot of energy. In an
environment of such, it’s hard to sustain a democracy.  And that was part of the problem
with it.  We almost came to an end in the Civil War.



Dr. West went on to say that the main purpose of education should be to find and tell the
truth, adding: “The truth is a terrifying thing.” He continued:

I’m a product of the public schools, where I acquired a passion of the mind to “know”
before I die. That’s education in the most beautiful and desperate sense: how we engage
in this rich quest for wisdom that includes self-criticism on the one hand, but is also con-
nected with the cause bigger and grander than any others. 

...Education is not simply about skills. It’s about the quest for wisdom. Wisdom enters 
not into the malicious heart and knowledge without conscience is but the ruin of the soul.
There is a relation between this very terrifying quest for wisdom and the humbling quest
for compassion.

The language itself was instructive, different, enthralling: “listening;” “voice;” “opening up;”
“the way we love and work in our society;” people feeling “less than human;” the purpose 
of education being to “tell the truth;” “passion of the mind;” the “quest for wisdom;” and,
“education in the most beautiful and desperate sense.” 

These were clearly people who cared deeply about education, society, fairness, the human
condition. They rejected out of hand any attempt to split race and gender as concerns, in
effect pitting one against the other in terms of direness or importance. They refused to assess
which illness or condition was more lethal and repugnant. Coupling race and gender, they
concurred that both blacks and women had lived colonized lives in our country — with
tragic results. 

There was spirituality in this exchange. When the session drew to an end, amidst wild
applause and a scattering of tears, Carol Gilligan reached across and hugged Cornel West,
whose body was relaxed. It was a gesture and moment of mutual respect and affection, but
it was also a symbolic drawing together of gender and race — and more importantly, of two
outstanding human beings. One was tempted to say, “So endeth the reading.”

The closing of the session served also as the closing of the conference. It was a happy time,
one of pride. Happy, because the time in the nation’s capital had been uplifting and fun!
Pride, because a diverse group of persons had found a viable, even comfortable way of 
talking about race and gender...all on behalf of children. This was no small accomplishment.
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For the Public Education Network, 
it felt as if this experience represented 

a coming of age. 



To the Board of Directors
Public Education Network, Inc.
Washington, DC 

We have audited, in accordance with generally accepted auditing standards and standards applicable to financial audits contained in Government Auditing
Standards, issued by the Comptroller General of the United States, the statements of financial position of the Public Education Network, Inc. as of December 31,
1997 and 1996, and the related statements of activities, cash flows, and functional expenses (not presented herein) for the years then ended; and in our report
dated February 27, 1998, we expressed an unqualified opinion on those financial statements.

In our opinion, the information set forth in the accompanying condensed financial statements is fairly stated, in all material respects, in relation to the financial
statements from which it has been derived.

McQuade & Brennan, L.L.P.
Washington, DC
February 27, 1998
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P U B I C  E D U C A T I O N  N E T W O R K

A U D I T O R S ’  R E P O R T  O N  C O N D E N S E D  F I N A N C I A L  S T A T E M E N T S

PEN Funders
Alabama Power Foundation, Inc.
American Express Foundation
Anonymous
ARCO Foundation
The Annie E. Casey Foundation
Centers for Disease Control and Prevention
Chase Manhattan Foundation
Chevron Products Company
Cooperative Marketing Concepts, Inc.
Corporation for National and Community

Service
The Danforth Foundation
The DeWitt Wallace-Readers Digest Fund
The Ford Foundation
GAP Foundation
The George Gund Foundation
IBM Corporation
The Hitachi Foundation

John Hancock Financial Services
Learning Matters, Inc.
Metropolitan Life Foundation
Microsoft Corporation
The Charles Stewart Mott Foundation
The Plan for Social Excellence, Inc.
People’s Bank
Prudential Foundation
The Rockefeller Foundation
Joseph E. Seagram & Sons, Inc.
Sears, Roebuck and Company
The Spencer Foundation
Surdna Foundation, Inc.
Target Stores
Turner Broadcasting System, Inc.
The UPS Foundation
U S WEST Foundation
The William Penn Foundation
The W.K. Kellogg Foundation
Mr. Robert Woodrick

Board of Directors
David W. Hornbeck (Chair), School District of Philadelphia
Virgil Roberts (Vice Chair), Bobbitt & Roberts
Beth Lief (Secretary), New Visions for Public Schools
Richard Vierk (Treasurer), Deloitte & Touche
Paula Banks, Amoco Foundation
Benjamin Barber, Rutgers University
Ernesto Cortes, Jr., Industrial Areas Foundation
Margaret Hiller, Bridgeport Public Education Fund
Ruth Holmberg, Chattanooga Times
Betty King, U.S. Mission to the United Nations
Byron F. Marchant, BET Holdings, Inc.
Marshall D. Orson, Turner Trade Group 
Alba Ortiz, University of Texas at Austin
Robert Peterkin, Harvard Graduate School of Education
Wendy D. Puriefoy, Public Education Network
S. Paul Reville, Pew Forum on Standards-Based Reform
Sophie Sa, Panasonic Foundation
Warren Simmons, Philadelphia Education Fund
James A. Smith, U S WEST Dex
Deborah Wadsworth, Public Agenda Foundation
Ron Wolk, Editorial Projects in Education (retired)
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S T A T E M E N T S  O F  F I N A N C I A L  P O S I T I O N

December 31, 1997 1996
Assets
Current Assets
Cash and cash equivalents $ 820,421 $ 587,058
Accounts receivable 47,292 23,897
Interest receivable 13,736
Prepaid expenses 9,158 37,897
Unconditional promises to give 674,706 769,729
Short-term investments 497,319
Total Current Assets 2,062,632 1,418,581
Fixed Assets
Office equipment 98,849 100,907
Computer equipment 155,284 139,252
Leasehold improvements 144,444 10,539
Property held under capital lease 15,584 15,584

414,161 266,282
Less accumulated depreciation and amortization (171,197) (166,673)
Total Fixed Assets 242,964 99,609
Long-term Investments 1,000,000
Deposits 47,999 60,474
Total Assets $3,353,595 $1,578,664

Liabilities and Net Assets
Current Liabilities
Accounts payable $ 378,320 $ 282,056
Accrued expenses 111,514 40,771
Obligation under capital lease, current portion 2,823 2,560
Loan payable, current portion 25,047
Unconditional promises to give 116,500
Total Current Liabilities 634,204 325,387
Obligation under capital lease, net of current portion 9,035 11,498
Loan Payable, net of current portion 104,032
Total Liabilities 747,271 336,885
Net Assets
Unrestricted 504,444 139,347
Temporarily restricted 1,101,880 1,102,432
Permanently restricted 1,000,000
Total Net Assets 2,606,324 1,241,779
Total Liabilities and Net Assets $3,353,595 $1,578,664

For the Year Ended December 31, 1997
Temporarily Permanently

Unrestricted Restricted Restricted Total
Revenue
Foundation grants $1,626,215 $1,866,084 $1,000,000 $4,492,999
Member dues 98,750 98,750
Corporate associates 275,016 275,016
Conferences and institutes 98,421 98,421
Investment income 69,424 69,424
Net realized gain on investments 2,221 2,221
Net unrealized gain on investments 7,135 7,135
Miscellaneous 8,217 8,217
Satisfaction of program restrictions 1,866,636 (1,866,636)
Total Revenue 4,052,035 (552) 1,000,000 5,051,483
Expenses
Program services 3,187,109 3,187,109
Management and general 303,468 303,468
Fundraising 196,361 196,361
Total Expenses 3,686,938 3,686,938
Increase (Decrease) in Net Assets 365,097 (552) 1,000,000 1,364,545
Net Assets, Beginning of Year 139,347 1,102,432 1,241,779
Net Assets, End of Year $ 504,444 $ 1,101,880 $1,000,000 $2,606,324

S T A T E M E N T S  O F  A C T I V I T I E S
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S T A T E M E N T S  O F  A C T I V I T I E S

S T A T E M E N T S  O F  C A S H  F L O W S

For the Year Ended December 31, 1996

Temporarily Permanently
Unrestricted Restricted Restricted Total

Revenue
Foundation grants $ 4,053 $ 1,868,821 $ 1,872,874
Member dues 99,525 99,525
Corporate associates 92,376 92,376
Conferences and institutes 78,350 78,350
Investment income 18,900 18,900
Miscellaneous 3,472 3,472
Satisfaction of program restrictions 2,914,615 (2,914,615)
Total Revenue 3,211,291 (1,045,794) 2,165,497
Expenses
Program services 3,046,772 3,046,772
Management and general 283,168 283,168
Fundraising 13,975 13,975
Total Expenses 3,343,915 3,343,915
Increase (Decrease) in Net Assets (132,624) (1,045,794) (1,178,418)
Net Assets, Beginning of Year 271,971 2,148,226 2,420,197
Net Assets, End of Year $ 139,347 $ 1,102,432 $ 1,241,779

For the Years Ended December 31, 1997 1996
Cash Flows from Operating Activities
Increase (decrease) in net assets $ 1,364,545 $(1,178,418)
Adjustments to reconcile increase (decrease) in net assets to net 

cash provided by (used in) operations:
Depreciation and amortization 42,165 43,863
Loss on dispositions of fixed assets 10,864
Non-cash contributions (33,016)
Realized gain on investments (2,221)
Unrealized gain on investments (7,135)
(Increase) decrease in:

Accounts receivable (23,395) (5,387)
Interest receivable (13,736)
Prepaid expenses 28,739 (28,560)
Deposits 12,475 (47,799)
Unconditional promises to give 95,023 1,024,072

Increase (decrease) in:
Accounts payable 96,264 (74,763)
Accrued expenses 70,743 7,932
Unconditional promises to give 116,500

Net Cash Provided by (Used in) Operating Activities 1,757,815 (259,060)
Cash Flows from Investing Activities
Acquisitions of fixed assets (18,923) (28,661)
Purchases of investments (1,506,436)
Sale of investment 18,472
Net Cash Used in Investing Activities (1,506,887) (28,661)
Cash Flows from Financing Activities
Principal payments under capital lease (2,200) (1,526)
Principal payments on loan payable (15,365)
Net Cash Provided by (Used in) Financing Activities 17,565 (1,526)
Net Increase (Decrease) in Cash and Cash Equivalents 233,363 (289,247)
Cash and Cash Equivalents, Beginning of Year 587,058 876,305
Cash and Cash Equivalents, End of Year $ 820,421 $ 587,058
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N E T W O R K  M E M B E R S

Arizona
Educational
Enrichment Foundation
Tucson, AZ 

California
Los Angeles Educational
Partnership
Los Angeles, CA 

Marcus A. Foster
Educational Institute
Oakland, CA 

San Francisco
Education Fund
San Francisco, CA 

Colorado
Public Education &
Business Coalition
Denver, CO 

Connecticut
Bridgeport Public
Education Fund
Bridgeport, CT 

New Haven Public
Education Fund, Inc.
New Haven, CT 

District of Columbia
Washington Parent
Group Fund
Washington, DC

Florida
Dade Public Education
Fund 
Miami, FL 

Georgia
APPLE Corps, Inc.
Atlanta, GA 

Indiana
Allen County Local
Education Fund
Fort Wayne, IN 

Indianapolis Public
Schools Education
Foundation
Indianapolis, IN 

Kentucky
Forward in the Fifth
Berea, KY 

Louisiana
Academic Distinction
Fund
Baton Rouge, LA 

Metropolitan Area
Committee Education
Fund
New Orleans, LA 

Maryland
Fund for Educational
Excellence
Baltimore, MD 

Massachusetts
The Boston Plan for
Excellence in the Public
Schools 
Boston, MA 

Cambridge Partnership
for Public Education
Cambridge, MA 

Lynn
Business/Education
Foundation
Lynn, MA 

Mary Lyon Education
Fund, Inc.
Shelburne Falls, MA

Alliance for Education
Worcester, MA

Michigan
Flint Classroom
Support Fund
Flint, MI

Grand Rapids Public
Education Fund
Grand Rapids, MI

Kalamazoo Public
Education Foundation
Kalamazoo, MI

Minnesota
Public Education
Partnerships
St. Paul, MN

Mississippi
Hattiesburg Area
Education Foundation
Hattiesburg, MS  

Nebraska
Lincoln Public Schools
Foundation
Lincoln, NE

New Jersey
Paterson Education
Foundation, Inc.
Paterson, NJ 

New York
New Visions for Public
Schools
New York, NY

North Carolina
Chapel Hill-Carrboro
Public School
Foundation
Chapel Hill, NC 

Charlotte-Mecklenburg
Education Foundation
Charlotte, NC

Durham Public
Education Network
Durham, NC

Wake Education
Partnership
Raleigh, NC

Ohio
Cleveland Education
Fund
Cleveland, OH

Cleveland Initiative 
for Education
Cleveland, OH 

Oregon
Portland Public Schools
Foundation
Portland, OR

Pennsylvania
Mon Valley Education
Consortium
McKeesport, PA 

Philadelphia Education
Fund
Philadelphia, PA

Rhode Island
Public Education Fund
Providence, RI

South Carolina
Alliance for Quality
Education
Greenville, SC 

Tennessee
Public Education
Foundation
Chattanooga, TN 

Metropolitan Nashville
Public Education
Foundation
Nashville, TN 

Partners in Public
Education (PIPE)
Memphis, TN

Utah
Utah Public Education
Foundation
Salt Lake City, UT

West Virginia
The Education Alliance
Charleston, WV

Author: Peter Buttenwieser • Design: Carter Cosgrove + Company • Photography: Troy Plair (conference), Oi Veerasarn (dancers) 



601 13th Street, NW
Suite 900 North

Washington, DC 20005
(202) 628-7460

www.PublicEducation.org

The mission of the Public Education Network (PEN) is to create systems of pub-
lic education that result in high achievement for every child.  PEN works to edu-
cate the nation about the relationship between school quality and the quality of
community and public life.  Equal opportunity, access to quality public schools,
and an informed citizenry are all critical components of a democratic society.
PEN's goal is to ensure that the availability of high-quality public education is
every child's right and not a privilege. The achievement of that goal is dependent
upon public support for substantial structural changes at every level in the
nation's public school systems. This includes making significant changes in how
schools are funded, overhauling curriculum and assessment practices, ensuring
authority and decision-making at the school level, providing ongoing professional
development for teachers, and building relationships between citizens, schools,
and the communities they serve.

PEN is a national network of member Local Education Funds (LEFs).
LEFs are not-for-profit, independent community-based organizations engaging
the support of their communities in the improvement of public education. The
primary work of LEFs is to build community organizations and collaborations
that are powerful enough to hold schools accountable for high standards and
expectations of performance, both by students and educators.  Only then will
young people, especially those living in low-income communities, be prepared for
further education, work, and citizenship.   

All of PEN's member LEFs work with public school systems that serve a
significant population of disadvantaged students, are independent from their
school systems, are focused on the improvement of the school system as a whole,

and are committed to building widespread public support for high-quality 
public education.

PEN provides valuable information, technical assistance, and structured net-
working opportunities that build the capacity of LEFs and other community-
based organizations to engage citizens in supporting and demanding public
school reform. PEN believes that informing and mobilizing community activists-
businesses, parents, churches, concerned citizens, and community leaders-is the
primary means of enabling communities to work together to build high-quality
public education systems that effectively serve all children.  

PEN's approach is built upon the understanding that change agents need 
up-to-date information and research; colleagues with whom to share struggles
and strategies; and opportunities to practice the work of school reform.

The lessons and best practices of LEFs are shared across the PEN member-
ship. Today, LEFs in 84 communities and 26 states and the District of Columbia
work to improve public education for almost 5 million K-12 students across the
country.  The work of LEFs nationwide impacts more than 6600 schools in over
260 school districts. For fifteen years, PEN and LEFs have been highly effective
catalysts for systemic education reform, and their long-term successes and solid
achievements have had profoundly positive impacts upon the lives of the nation's
poorest students.

The reach of PEN is impressive and growing rapidly. PEN plays a singular
role in ensuring that our communities strive for educational excellence and provide
the resources and support to ensure that high-quality public schools, the founda-
tion of a democratic and civil society, become a reality for all of America's children.

M I S S I O N  &  V I S I O N


