Along the Network:

The Unyielding Quest for Equity
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It is a particularly long journey
from one edge of America
Our theory is very simple:
to the other these days,
students are not learning as powerfully as they should,
and students learn from interaction with a teacher.
a passage few can manage.
If you want to improve the power of learning, – Ron Suskind, author of A Hope in the Unseen,
you have to improve the power of teaching.
speaking of the obstacles students from schools such as
– Anthony Alvarado, superintendent of New York City’s District #2,
at PEN’s 1998 annual conference

Ballou High School in inner-city
Washington, DC must overcome.

We have an obligation to give our children the tools
to access the new era of technology. Education is the one arena
in which you put tools in lots of people’s hands.
We must get students into the mainstream of high school math.
This involves a change in the classroom
to a more activist, engaged mode of teaching and learning.
– Bob Moses, civil rights leader and executive director
of the Algebra Project, at PEN’s 1997 annual conference
O black and unknown bards of long ago,
how came your lips to touch the sacred fire?
Heart of what slave poured out such melody as

“Steal away to Jesus”?

To engage in a serious discussion
of race in America,

we must begin not with the problem
of black people but with the flaws
of American society —
flaws rooted in historic inequalities and
longstanding cultural stereotypes.

On its strains his spirit must have
– Cornell West, Professor of Philosophy Religion
nightly floated free, though still about his hands
at Harvard University, at PEN’s 1997 annual conference
he felt his chains. Who heard great “Jordan roll”?
Whose starward eye saw chariot “swing low”? And who was he that breathed that
comforting melodic sigh, “Nobody knows de trouble I See”?
– James Weldon Johnson, poet

It was this choice to speak that interested me.
Women’s discovery of the problems that ensue from rendering oneself selfless in order to have “relationships” was momentous in releasing women’s
voices and making it possible to hear what women know. Choices not to speak are often well-intentioned and psychologically protective,
motivated by concerns for people’s feelings and by an awareness of the realities of one’s own and others’ lives.

Yet by restricting their voices, many women are wittingly or unwittingly perpetuating
a male-voiced civilization and an order of living that is founded on disconnection from women.
– Carol Gilligan, chair of gender studies in Harvard University’s Graduate School of Education

A M E R I C A’ S C H A L L E N G E
As I write this note, our nation is mourning the horrific events of September 11. Our response to these
devastating attacks must be unprecedented and sustained. We must do all that we can to support
and defend our country, and all that we can to give comfort to those who have suffered great loss. But we
cannot let fear and concern paralyze our nation.
In these uncertain times, PEN’s agenda becomes more vital than ever. Our young people must attain the
knowledge and skills that give them hope and confidence in the future. We must equip them to graduate
from high school, pursue opportunities for higher education and find jobs that allow them to support a
family. These are fundamental goals that schools must meet if all our children are to reap the benefits of
living in our democracy.
Justice demands that we marshal the necessary determination and resources to forestall lost opportunities, loss of economic productivity, and the heartache and pain that reaches into the life of every child who
cannot read or who is promoted without the requisite skills to succeed or who graduates unprepared to face
the future.
Know-how is not America’s challenge. We have the knowledge to educate all our children, including
those historically left out, at high standards. As Ron Edmonds, a leader in the Effective Schools movement,
correctly observed, “We know how to educate every child in whom we have an interest.” Individual students,
classes and schools attest to that. What we lack is the will and resolve to succeed with all of our children,
in all of our schools.
Though know-how exists, not everyone possesses it. With PEN’s support, local education funds help
extend know-how on standards, on teacher quality, on schools and community services and on other
substantive education reforms into communities throughout our country. In the years ahead, PEN’s new
and unique contribution will be the work we will do to develop a national constituency for public education.
Elected officials and policy leaders achieve their positions, at least in part, by accommodating the status
quo. So we cannot depend on them to take the initiative to make the radical changes necessary for all children to achieve at high levels. But they will respond to the public will. An active citizenry, educated about
the issues, can effect change—and PEN has a major role to play, both nationally and in local communities,
in leading this call to action.
While we can pause for a moment to take pride in our past accomplishments, we must face the future
with an even greater resolve, determined to mobilize our nation on behalf of all our children and especially
on behalf of those children who are most vulnerable.

David W. Hornbeck, Board Chair
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“ E D U C AT I O N I S A B E T T E R S A F E G U A R D O F L I B E R T Y
T H A N A S T A N D I N G A R M Y. ” – E D W A R D E V E R E T T
Throughout our history, America’s mettle has been tested many times in many ways: by war, social unrest,
civil revolution, economic depression and, now, by acts of terrorism on our shores. But every time we have
been tested, we have emerged wiser and better able to address the needs of our citizens.
Today, men and women of our military are off in distant climes fighting to defend our country and our
freedoms. We who remain at home also have a battle to fight, a battle against inequities in public education
that would condemn thousands of our children to live lives shaped by illiteracy, poverty and despair—forces
that, if left unchecked, are capable of undermining all that we hold dear.
In the past, social revolutions for citizenship, for voting rights and for civil rights have opened unprecedented doors to opportunity and freedom for our citizens. Today we are engaged in another revolution,
a fight to defend America’s hallowed promise of liberty and justice for all by delivering quality public
education to all.
How many Nobel laureates, teachers, doctors, scientists and writers are sitting in America’s classrooms
at this very moment? How many children who are immigrants, who are poor, who lack advantages, will
someday be called upon to serve our country in ordinary and extraordinary ways? Will the education they
receive today prepare them to contribute tomorrow? Or will they be so marginalized by inequities in our
education system that their talents will be lost to future generations?
Public Education Network, through its local education fund (LEF) members, continues the fight for civil
rights in education. Since they were first launched nearly two decades ago, LEFs have grown from a handful of individual organizations into a nationwide network of 66 organizations serving more than 6 million
children in 8,800 schools in 310 school districts across our nation. Collectively, they have made strategic
investments of nearly a billion and a half dollars to provide resources and reliable information to address
inequities in standards and accountability, teacher quality, school finance, non-academic supports, libraries
and technology that confront our schools and communities. In doing so, LEFs have helped to strengthen
public schools, build community involvement and tap into the shared responsibility of every citizen to demand
and support quality in public education.
Public Education Network came into being in 1991 to give LEFs a national presence and provide them
with a more effective way to work together to change education policy, to learn from one another, and
for others to learn from them. This annual report chronicles some of the outstanding achievements LEFs
have made during the past decade and charts their emergence as significant agents of whole-school
reform, both through individual effort and in partnership with a broad range of school reform advocates.
LEFs are committed to one very simple goal: that all children should have the opportunity to attend quality
public schools, achieve at high standards and realize their potential. Ultimately, equity in public education
is our strongest line of defense against ignorance, hatred and intolerance and the best guarantee that our
democratic values will prevail for generations to come.

Wendy D. Puriefoy, President
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Along the Network:

The Unyielding Quest
for Equity
“ …We are of the humble opinion that we have the right to enjoy the privileges of free men. But that we do not will appear in many instances, and we beg leave to
mention one out of many, and that is of the education of our children which now receive no benefit from the free schools in the town of Boston, which we think is a
great grievance, as by woeful experience we now feel the want of a common education. We, therefore, must fear for our rising offspring to see them in ignorance in a land
of gospel light when there is provision made for them as well as others and yet can’t enjoy them, and for not other reason can be given this they are black....We therefore
pray your Honors that you would in your wisdom some provision would be made for the free education of our dear children. And in duty bound shall ever pray.”
From a petition to the State Legislature of the Commonwealth of Massachusetts Bay, 1787, as quoted in Richard Kluger’s Simple Justice: The History of Brown v. Board of Education and Black America’s Struggle for Equality Under Law.

T H E N E T W O R K ’ S H O P E S A N D A S P I R AT I O N S
The heart of the Public Education Network mission is the unyielding quest for equity for all of America’s children.
This quest, this odyssey, this urgent campaign is rooted in the belief that public education is the most reliable
pathway to fulfillment and success—to realizing the American dream.
Faith in education—belief in the “common school”—has been a sustaining force in our nation’s history. Wave
upon wave of immigrants have come to these shores in pursuit of freedom and opportunity, the engine for
which has been vibrant public schooling. In every city and hamlet across our country, public schools have been
inextricably linked to progress: to individual advancement, stronger communities, and a finer quality of life.
In recent years, the quest for equity has taken on a new dimension. The great divides that threaten the very
fabric of our society—seen most vividly in poverty, race, ethnicity and gender—have taken a heavy toll on
student learning, producing an insidious phenomenon called “achievement gaps.” Whites generally outperform
African Americans, Latinos, Native Americans and newly arrived immigrant groups. Suburban schools,
with vastly greater resources, invariably outscore urban and rural schools mired in poverty. Differences in
test scores continue to be alarming, creating a serious national problem.
Public Education Network (PEN) was created to champion educational excellence for poor and disenfranchised children, by elevating the press for equity to an entirely new level—an unexplored sphere in which the
historical notion of equal opportunity has been joined by an insistence on equal educational outcomes. PEN’s
remarkably courageous founders envisioned public schools, indeed entire school systems, where poor and minority youngsters could perform as well as their more advantaged peers. Their focus moved beyond equal conditions,
the thrust of Brown v. Board of Education (1954), to equal student achievement.
The founders of this fledgling organization—local education funds (LEFs) in places like Boston, Pittsburgh,
San Francisco, New York and Los Angeles—felt that a connecting, life-giving, catalytic network would help
change the notion of a “level playing field” from a measure of opportunities to a measure of test scores,
graduation rates, college entrance and other indices of success. Far from being an abandonment of the constitutional argument embodied in Brown—indeed, the entire Civil Rights movement—the notion of pressing
for equitable outcomes extended the uphill battle for fairness. It deepened the struggle by insisting not only
on equal conditions (regarding curriculum, books, buildings, etc.) but on equal achievement as well. The
business of Public Education Network over the past 10 years has been to help schools and their communities
accomplish five complex, visionary tasks:
First, to set high academic standards for all their children—standards dwarfing anything seen in recent times.
Second, to utilize new measures that probe students’ ability to think conceptually, reason, solve problems,
demonstrate their work, write creatively, and move beyond the mere recitation of memorized facts.
Third, to raise expectations about what poor and minority youngsters are capable of learning, countering
the tendency to believe that low-income youngsters and children of color can only achieve at low levels.
Fourth, to mobilize entire communities to take a more active role in reframing the mission and enhancing the
capacity of their public schools—to “raise the bar” on what we expect of our public institutions.
Fifth, to provide rich opportunities for teachers, principals, administrators, school board members, and broad
elements of the community to think together about the kind of education they want for their 21st century schools.
The key to achieving these ambitious, truly revolutionary goals rests in PEN’s creative notion of “Network.”
■
■

■

■

■
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“I don’t feel no ways tired, ‘cause I come too far
from where I started from.
Nobody told me that the road would be easy.
I don’t believe He brought
me this far to leave me.”
B O B M O S E S , C I V I L R I G H T S L E A D E R A N D E X E C U T I V E D I R E C T O R O F T H E A L G E B R A P R O J E C T,
Q U O T I N G A FA M I L I A R S P I R I T U A L I N A C C E P T I N G T H E 1 9 9 7 C R O S S I N G T H E R I V E R J O R D A N AWA R D

“White schools have resources, especially in their communities.
It’s not just what’s available within the schools—where, in fact,
the disparities are glaring—but in the less visible networks
that lead to jobs, college, and other kinds of opportunities.
These ‘helping’ structures aren’t available
to blacks and Latinos in segregated schools.”
G A RY O R F I E L D , P R O F E S S O R O F E D U C AT I O N A N D S O C I A L P O L I C Y
AT H A RVA R D U N I V E R S I T Y, AT P E N ’ S 1 9 9 7 A N N U A L C O N F E R E N C E

P U B L I C E D U C AT I O N N E T W O R K A S A N I N S T R U M E N T F O R C H A N G E
The most powerful, value-driven network in American history was the “Underground Railroad.” The
notion of “transporting” Black Americans from slavery to freedom—from Southern bondage to Northern
liberties—was audacious, thrilling and harrowingly risky. It called, beyond organization and strategy, for
heroism, spiritual strength, and a profound commitment to human rights. It also required of all participants—those who ran for their lives (mostly at night) and those who offered 11 “stops,” or safe havens,
along the way—a belief in the seemingly impossible.
Harshly real, the “Railroad”—the race toward hope—became the stuff of mythology, dance, poetry and song.
Especially spirituals that remain alive, as part of our culture, today. And symbolism for the live-giving belief
in overcoming!
Our Network—because of its profound commitment to children with the least advantage—has called upon
this symbolism to celebrate heroic efforts it has encountered across the country. It has named the highest
award it bestows on leaders of uncommon valor the “Crossing the River Jordan Award,” to convey the notion
of overcoming: leading the way through thickets of despair to conditions of vastly greater hope. The bedrock
of this annual award ceremony—showcasing what children in struggle can produce when given support—
are performances by Washington, DC, student choirs such as the one from the Duke Ellington High School
for the Performing Arts. This magnificent group, highly disciplined and steeped in the value of teamwork,
has so many times brought tears of joy to those assembled, causing spirits to soar, “lifting up” an entire room.
Buoyed by this foundation of belief, the Network—connecting, validating, bringing into undefined communion some 66 local education funds—has spurred vitally important, tangible reforms amidst the swirl
of public education.
The local education funds—coalitions for change and community involvement in specific locales—have carved
out initiatives of their own. Many have been unusually powerful; no two have been exactly alike; each has
been designed to galvanize citizen energies.
Along the Network, many new approaches have been tried. A brief glimpse of nine such undertakings helps
define the universe of activity.
The Library Power Program ■ Several LEFs across the country sponsored this unique, highly strategic effort
to enhance school reform from within—by increasing the centrality of school libraries as agents of change.

Funded through PEN by the Dewitt Wallace-Reader’s Digest Fund, this nationwide initiative sought to recast
the library—too often a listless, underutilized anteroom in the flow of student life—as the center of inquiry
for the school as a whole. The idea was to create a thinking, question-asking school, where research skills
of all types would enable children to learn for themselves.
Thanks to the persistence of APPLE Corps, Atlanta’s local education fund, 57 schools participated in this
program, making Library Power the most widespread school reform initiative in the Atlanta Public Schools.
New Visions Schools ■ New York City’s local education fund, New Visions for Public Schools, is the
largest education reform organization dedicated to improving the quality of education children receive
in New York City’s public schools. It has sustained, and served as a wellspring of practical innovations,
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for 12 years! By “practical innovations” we mean concrete programs that have taken root, and had measurable
impact in the complex, turbulent, ever-shifting world of public education in New York.
Nothing has created greater excitement than the organization’s establishment of 35 “New Visions Schools,”
carefully designed, community-centered schools that appear to touch the lives of children, “turning them
on” to learning. Intentionally small, each of these public schools has an individual character and style—a
distinctive sense of itself. Rooted in community, the several schools are propelled—and keep their bearings—
by having a vision: one that is fresh, compelling, and serves as a rudder for meaningful, growth-producing,
day-to-day activity.
Whole-School Change ■ A number of LEFs began to support whole-school change models in the early 1990s,
and have since used professional development as a key component of whole-school reform. Their efforts have
ranged from providing comprehensive staff development opportunities for teachers to creating and running
their own schools. Each LEF has approached whole-school change differently, but always with a focus on
fundamental and far-reaching change.

The Boston Plan for Excellence funds whole-school change initiatives in 27 schools. These initiatives focus
on changing instruction so that students can meet standards. Recognizing that the success of whole-school

change depends, in part, on a citizenry supportive of reform, the Boston Plan has also developed a series of
publications to provide information on school issues.
The Los Angeles Educational Partnership (LAEP), through its Learning Community Program, supported the
redesign of 170 schools and developed a cadre of more than 200 teacher practitioners. A recent survey of
1,466 teachers in these new schools found that the large majority believed that the LAEP program helps them
to examine student performance data and use it to change their classroom strategies.
The Fund for Educational Excellence is partnering with the Baltimore City Public School System in the implementation of Achievement First. This novel program has five “essentials” that every school is required to implement:
■
■
■
■
■

Schools focus on improving a single instructional priority: literacy
Principals develop as instructional leaders
Standards and student work inform instructional strategies
On-site professional development in literacy improves instructional quality
Family/community partnerships reinforce classroom literacy instruction
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System-Wide Reform of Mathematics Instruction ■ The Cleveland Education Fund had the privilege of
administering Project TEEM (Teacher Enhancement of Elementary Mathematics), a citywide staff development
initiative aimed at revitalizing mathematics teaching and learning at the elementary level.

Funded by the National Science Foundation and institutionalized by the Cleveland Municipal School District,
this ambitious effort sought to change the approach to math across an entire urban center—from rote learning,
repetitious drill, and inordinate dependence on workbooks to problem-solving and genuine mathematical
thought; helping students to approach mathematics as serious mathematicians do.
Following guidelines set forth by the National Council of Teachers of Mathematics, the acknowledged leader in
math reform, the fund and district, working as partners, essentially retrained the teacher corps so that it could
engage students in meaningful contemporary mathematics. Eighty-two schools were involved over a four-year
period. Not surprisingly, but of the utmost importance, fourth grade achievement scores increased dramatically.
Conducting a Community Assessment of Public Education ■ The community’s attitude about its public
schools is a source of interest across the entire Public Education Network. A cardinal principle for the
Network as a whole is that public schools both belong to, and reflect, the communities they serve. Without
active community support, public education must inevitably be weakened.

Nowhere has this notion been more firmly embraced than in Charlotte, North Carolina, a fast-growing,
dynamic city of the New South. Every year since 1995, The Charlotte-Mecklenburg Education Fund has
conducted a “Community Assessment,” a comprehensive measuring of citizens’ views about the quality and
effectiveness of their schools. Surveys and interviews have probed people’s feelings about children’s safety,
matters of equity, the challenge of the academic program, and the status of the schools within the framework
and ethos of the community. In recent years, the assessment has placed increasing emphasis on student achievement—the measurable outcomes of the system as a whole.
Taking the Nation’s Pulse About Public Education ■ In partnership with Education Week, PEN recently
conducted a nationwide survey, together with a series of focus groups, to gauge the public’s view about
public education.

Two beliefs drove this massive undertaking, which resulted in an illuminating report, Action for All:
The Public’s Responsibility for Public Education. The first—an integral part of the Network’s learning during its first decade—is that there is a tight correlation between how the public feels about its schools and
the degree of support it is prepared to lend them. The second—shaped by a growing sense of urgency—is
that the public at large has a responsibility for public education, a responsibility it cannot morally or
strategically afford to duck.
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“The River Jordan becomes the embodiment of overcoming,
of triumph, of having faith in what lies
on the other side…a metaphor for ‘crossing over’
from difficulty to freedom, from pain to happiness,
from degradation to dignity.”
D AV I D H O R N B E C K , C H A I R O F T H E P E N B O A R D , I N B E S T O W I N G T H E 1 9 9 8 C R O S S I N G T H E R I V E R J O R D A N AWA R D

In many respects, this is the crux of what Public Education Network is all about: working to create an inextricable, unbreakable bond between community and school. Because, as the report emphasizes, “Schools Are
at the Heart of Communities.”
The report’s single most powerful finding is that education is regarded by the public as the nation’s highest
priority—its number one concern. And yet, for a variety of reasons unearthed in the study, the public’s actions
lack the intensity of its concern. Closing what might be called this “intensity gap” becomes then the Network’s
highest priority in the decade that lies ahead.
Increasing Safety in America’s Public Schools ■ One of PEN’s fundamental convictions is that, as it said
in its Spring newsletter: “Our communities deserve safe schools that educate kids and help keep neighborhoods safer and more wholesome. Making schools safe places for students and adults is the entire community’s concern.”

The Network has—as an article of faith—frontally engaged in the safe schools issue. For safety, like a topflight, quality education, is a basic right for children, not a privilege.
In the latter part of 2000, five local education funds—in Buffalo, NY; Lancaster, PA; Mon Valley, PA;
Patterson, NJ; and Atlanta, GA—facilitated community explorations of this highly charged issue. Community
dialogues—with a mix of school, law enforcement and social services personnel, along with parents and
local citizens—yielded critical insights into multiple causes of the problem, insights that enabled participants
to act in tangible ways. Each community sought to reduce violence in its own way, providing local solutions
to local problems. What emerged in all five locales was a deeper appreciation of how valuable community
is in resolving problems and creating healthier environments for children.
Helping Parents Understand What “Standards” of Learning and Achievement Mean ■ The New
Standards movement—embraced by PEN as the most valuable tool we have to improve teaching and
learning, and raise student achievement—is difficult to understand.

The Pittsburgh Council on Public Education recently produced a refreshingly clear, straightforward parents
handbook entitled, Our Children, K-5: Communications Standards In Pittsburgh’s Public Schools.
It’s a gem—making the notion of standards easily “accessible” to parents (and everyone else); demystifying
the standards approach; and setting out for parents to see exactly “What your child should be learning,”
in kindergarten, first grade, and beyond.
Its language and messages are direct: “First Grade Graduates Should…Second Grade Graduates Should…”
be able to do the following in reading, writing and speaking/listening. The handbook is at once primer,
guide, and “map,” enabling parents and teachers to follow a common script, closing what is often a serious
gap between school and home.
Enhancing the Role of Technology in Instruction ■ Two innovative projects run by the Dade Public
Education Fund in South Florida address the potential of technology in the teaching/learning process,
and point the way toward a more dynamic, multifaceted instructional “arsenal.”
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The first, FamilyTech, places computers in the homes of low-income families whose children attend MiamiDade County Public Schools. Both the children and parents involved must become “computer literate” to a
point where they can work fluidly together. Parents are encouraged to play supervisory (rather than passive)
roles, and to dig into homework assignments and related projects with their children. The technology system allows classroom and home computers to “speak” to one another.
TeachNet seeks to increase teachers’ mastery of, and inventiveness with, technology in their classrooms—
with special emphasis on the Internet as a center of inquiry. The initiative’s aim is to create “new teachers”
for “new classrooms” by intensifying the utilization of technology as a dynamic means of instruction, opening up broader horizons to children.

FUTURE DIRECTIONS: THE NETWORK’S AGENDA
Assuring quality public education for all children—the centerpiece of its quest for equity—will continue to
be the driving force of the Network’s agenda for as long as it exists. This is, in the last analysis, the reason
for its being, the essence of its existence, the soul of its human community. This will not change. Our values
will remain constant, our commitment resolute, our goal—to attain fairness—immutable.

The Network’s challenge is to alter its strategies and “grow” its capacity, to meet changing needs and patterns in the field—in living, breathing communities across the country. Thus Public Education Network will
seek to accomplish the following goals by the end of 2003:
■

■

■

■

Expand PEN’s community to 100 local education funds. This goal will enable the Network to develop
a critical mass across all 50 states in urban and rural communities—where achievement levels are lowest
among poor and minority children.
Change local, state and national policies that result in high achievement for all children. This goal will
enable the PEN to focus and leverage change by conducting and evaluating large, multiyear policy initiatives
in teacher quality, standards, assessment, and school-linked services.
Build a national constituency of organizations and one million individuals for quality public education. This
goal will enable PEN to define community involvement and the differences it makes in building and sustaining support for public education; identify multiple tools and strategies for building public will; and establish
education as the issue for civic action in the 21st century.
Establish LEF organizational principles and practices as the national standard for organizations working
to improve public education in their communities. This goal will enable PEN to establish LEFs as a
brand, develop and standardize descriptive language about LEFs, and cultivate and create the rationale
for LEF expansion.
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The Network’s transcendent goal is to create a strong, nationwide movement for quality public education.
There appears to be no other viable option, given the scope of the challenge that lies ahead. A network, even if
highly effective, has limitations on what it can accomplish in a nation as large and complex as ours. There
are so many pockets of resistance and significant barriers to change. Only a grassroots movement with millions of people can build a groundswell for the degree of equity PEN has so long pursued.
Martin Luther King, Jr. taught us about the human dimensions of a genuine movement. He once said,
“desegregation is only a partial, though necessary, step toward the final goal which we seek to realize,
genuine inter-group and interpersonal living.” To achieve this more subtle and profound goal, legislation
and vigorous law enforcement were not sufficiently helpful. While they could alter the habits of men,
King believed, they could not eliminate:
“…fears, prejudice, pride and irrationality, which are barriers to a truly integrated society. These dark and demonic responses will be removed only as men [and
women] are possessed by the invisible, inner law which etches on their hearts the conviction that all men are brothers and that love is mankind’s most potent weapon for
personal and social transformation. True integration will be achieved by true
neighbors who are willingly obedient to unenforceable obligations.”
(Excerpted from Stephen B. Oates, Let the Trumpet Sound: The Life of Martin Luther King, Jr.)

What a powerful concept: to be “willingly obedient to unenforceable obligations”—in essence, to be moved
to action by moral conviction. By inner belief!
This is the stuff movements are made of—something well beyond strategy, budgets, rulings and dictums;
something qualitatively, even spiritually, deep within. You feel this reading Arthur Ashe’s Days of Grace or
Nelson Mandela’s Long Walk to Freedom. With both these men you enter a different, higher realm.
PEN’s unyielding quest for equity—true equity—in public education now calls for a movement, a movement
strengthened by a foundation of belief in the right of children to learn, realize their potential, and flourish.
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he mission of Public Education Network
(PEN) is to create systems of public education that result in high achievement for
every child. The Network educates the nation
about the relationship between school quality and
the quality of community and public life. Equal
opportunity, access to quality public schools, and
an informed citizenry are all critical components
of a democratic society. The Network’s goal is to
ensure that the availability of high-quality public
education is every child’s right and not a privilege.
Improving public school systems is the responsibility of parents, individual citizens, and whole
communities. Students, teachers, and school districts
all need to be held to high standards. The Network
advocates for significant changes in how school
systems are funded, overhauling curriculum and
assessment practices, ensuring authority and decision making at the school level, providing ongoing
professional development for teachers, and engaging the public in building relationships between
citizens, schools, and the communities they serve.
PEN is the nation’s largest network of independent
school reform organizations serving disadvantaged
children. Through members in
28 states and the District of
Columbia, the Network serves
nearly 6 million children in
more than 300 school districts.
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Research

Wendy D. Puriefoy
President
John S. Gomperts
Chief Operating Officer

Marcia Davis Taylor
Program Associate

Rodolfo Careaga
Program Associate

Sheila Chablani
Executive Assistant

Karima Morris
Program Coordinator

Communications

Wendy Anderson
Corporate Secretary

Teacher Quality
Steven Silver
Program Associate

Policy and Programs

Amanda Broun
Senior Vice President
William Miles
Director
Pamela Chadwick
Executive Assistant
Mary Kelly
Contracts and Grants
Associate

Elisa Stafford
Program Coordinator

Barbara Lau
Director
Howard Schaffer
Managing Editor
Neal Kim
Web Developer

Member Services

Kandace Laass
Director
Mary Anne Dooley
Senior Meeting Planner
Greg Hickman
Senior Associate

Standards and
Accountability
Robert Saffold
Senior Associate

LaTonya Dudley
Coordinator

Cydne Smith Nash
Program Associate

Arnold Fege
Director

Sara Schwartz
Program Coordinator

Andrew J. Smith
Coordinator
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Darryl Crompton
Director

Public Engagement

Finance and Administration

Kristin May
Chief Financial Officer
Jane C. Lewicki
Director of Administration
Jeanette McCall
Manager, Administration
Rothy Pagcu
LAN Administration
Gerrelle Baldwin
Administration Coordinator
Matthew Douglas
Facility Assistant
Debra Edwards
Receptionist

2001 NETWORK MEMBERS

ALABAMA
■

KENTUCKY

Mobile Area Education
Foundation (Mobile)

■

CALIFORNIA

■

OHIO

Forward in the Fifth (Berea)

■
■

LOUISIANA
■

■

■
■

■

■

Alliance for Student Achievement
(Los Angeles)
Berkeley Public Education Foundation
(Berkeley)
The Galef Institute (Los Angeles)
Los Angeles Educational Partnership
(Los Angeles)
Marcus A. Foster Educational
Institute (Oakland)
San Francisco Education
Fund (San Francisco)

OREGON
■

■

Fund for Educational Excellence
(Baltimore)
MASSACHUSETTS

■
■

■

■

Alliance for Education (Worcester)
The Boston Plan for Excellence in the
Public Schools (Boston)
The Cambridge Partnership for Public
Education (Cambridge)
Lynn Business/Education Foundation
(Lynn)
Mary Lyon Education Fund (Shelburne
Falls)

Portland Schools Foundation (Portland)
P E N N S Y LVA N I A

■

■

Public Education & Business Coalition
(Denver)

Academic Distinction Fund (Baton Rouge)
M A RY L A N D

COLORADO
■

Cleveland Education Fund (Cleveland)
Cleveland Initiative for Education
(Cleveland)

■

■
■

Lancaster Foundation for Educational
Enrichment (Lancaster)
Mon Valley Education Consortium
(McKeesport)
Philadelphia Education Fund (Philadelphia)
Pittsburgh Council on Public Education
(Pittsburgh)
RHODE ISLAND

■

Public Education Fund (Providence)
SOUTH CAROLINA

CONNECTICUT
■

■

■

Bridgeport Public Education Fund
(Bridgeport)
New Haven Public Education Fund, Inc.
(New Haven)
Stamford Public Education Foundation
(Stamford)

MICHIGAN
■

■

■
■

■

■
■

■

DC VOICE
In2Books
Parents United for the DC Public Schools

Kalamazoo Public Education Foundation
(Kalamazoo)
Schools of the 21st Century Corporation
(Detroit)
MISSISSIPPI

DISTRICT OF COLUMBIA
■

■

Hattiesburg Area Education Foundation
(Hattiesburg)

TENNESSEE
■

NEBRASKA
■

Lincoln Public Schools Foundation
(Lincoln)

■

NEW JERSEY

■

FLORIDA
■

■

■

■

The Alliance for World Class Education
(Jacksonville)
Collier County Education Foundation
(Naples)
Education Foundation of Palm Beach
County, Inc. (West Palm Beach)
The Education Fund (Miami)

■

■

■
■

Englewood Community Foundation
(Englewood)
Montclair Fund for Educational
Excellence (Montclair)
Paterson Education Fund (Paterson)
Public Education Foundation
of Plainfield (North Plainfield)

■

NEW YORK

ILLINOIS

The Chicago Public
Education Fund (Chicago)

■

■

■

Education Fund for Greater Buffalo
(Buffalo)
Greater Syracuse Education Fund
(Syracuse)
New Visions for Public Schools (New York)

■

■

Allen County Local Education Fund
(Fort Wayne)
Indianapolis Public Schools Education
Foundation (Indianapolis)
South Bend Community School
Corporation Education Foundation, Inc.
(South Bend)

Greater Richmond Business-Education
Partnership (Richmond)
WA S H I N G T O N

■

INDIANA
■

The Houston Annenberg Challenge
(Houston)
VIRGINIA

APPLE Corps, Inc. (Atlanta)
■

■

Hamblen County Foundation for
Educational Excellence and Achievement
(Morristown)
Nashville Public Education Foundation
(Nashville)
Partners in Public Education (Memphis)
Public Education Foundation
(Chattanooga)
TEXAS

■

GEORGIA
■

Alliance for Quality Education
(Greenville)
The Charleston Education Network
(Charleston)
The Education Foundation (Charleston)
Pee Dee Education Foundation
(Florence)

Alliance for Education (Seattle)
WEST VIRGINIA

N O RT H C A R O L I N A
■

■

■

■

■

Charlotte-Mecklenburg Education
Foundation (Charlotte)
Chatham Education Foundation
(Pittsboro)
Durham Public Education Network
(Durham)
Wake Education Partnership (Raleigh)
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The Education Alliance

S TAT E M E N T S O F F I N A N C I A L P O S I T I O N

December 31,

2000

1999

Assets
Current Assets
Cash and cash equivalents

$

Accounts receivable

1,651,929

$

79,625

9,401

17,292

Interest receivable

70,148

14,155

Prepaid expenses

21,787

9,998

14,367,896

1,242,141

Unconditional promises to give, net of discount
Short-term investments

1,309,550

Total Current Assets

17,430,711

1,363,211

Office equipment

187,235

135,449

Computer equipment

298,861

247,707

Leasehold improvements

165,049

144,444

Fixed Assets

Property held under capital lease
Less accumulated depreciation and amortization
Total Fixed Assets

15,584

15,584

666,729

543,184

(313,323)

(252,735)

353,406

290,449

Long-term investments

1,736,635

Long-term investments, restricted

1,160,148

1,206,319

Total Long-term Investments

2,896,783

1,206,319

Deposits
Total Assets

48,314

48,314

$ 20,729,214

$ 2,908,293

$

$

Liabilities and Net Assets
Current Liabilities
Accounts payable
Accrued expenses

268,347
111,932

Obligation under capital lease, current portion
Loan payable, current portion

366,397
128,024

2,066

3,726

33,769

30,568

Line of credit

155,000

Unconditional promises to give payable

37,166

Total Current Liabilities

416,114

720,881

12,025

45,794

428,139

768,741

4,407,149

182,575

Obligation Under Capital Lease, net of current portion

2,066

Loan Payable, net of current portion
Total Liabilities
Net Assets
Unrestricted
Temporarily restricted

14,893,926

956,977

Permanently restricted

1,000,000

1,000,000

Total Net Assets
Total Liabilities and Net Assets
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20,301,075

2,139,552

$ 20,729,214

$ 2,908,293

S TAT E M E N T S O F A C T I V I T I E S

For the Year Ended December 31,

2000

Unrestricted

Temporarily
Restricted

$ 6,414,336

$ 16,294,100

Permanently
Restricted

Total

Revenue
Grants

$ 22,708,436

Member dues

110,130

110,130

Corporate associates

244,416

244,416

Individual contributions

12,396

12,396

Conferences and institutes

77,857

77,857

248,962

248,962

Investment income
Net realized gain on investments
Net unrealized gain (loss) on investments
Miscellaneous

41,070

41,070

(114,668)

(114,668)

13,226

13,226

Satisfaction of program restrictions

2,357,151

(2,357,151)

Total Revenue

9,404,876

13,936,949

23,341,825

Expenses
Program services

3,983,679

3,983,679

Management and general

1,028,645

1,028,645

Fundraising

167,978

167,978

Total Expenses

5,180,302

5,180,302

Change in Net Assets

4,224,574

13,936,949

182,575

956,977

$ 1,000,000

2,139,552

$ 4,407,149

$ 14,893,926

$ 1,000,000

$ 20,301,075

Net Assets, Beginning of Year
Net Assets, End of Year
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18,161,523

S TAT E M E N T S O F A C T I V I T I E S

1999

Temporarily
Restricted

Unrestricted

Permanently
Restricted

Total

Revenue
Grants

$

Member dues

964,398

$ 1,122,375

$ 2,086,773

100,750

100,750

1,169,562

1,169,562

Individual contributions

10,399

10,399

Conferences and institutes

94,935

94,935

Investment income

71,888

71,888

Net realized gain on investments

19,978

19,978

Net unrealized gain (loss) on investments

47,019

47,019

Miscellaneous

13,022

13,022

Corporate associates

Satisfaction of program restrictions

1,660,368

(1,660,368)

Total Revenue

4,152,319

(537,993)

3,614,326

Expenses
Program services

3,464,882

3,464,882

Management and general

236,019

236,019

Fundraising

376,915

376,915

4,077,816

4,077,816

Total Expenses
Change in Net Assets
Net Assets, Beginning of Year
Net Assets, End of Year

$

74,503

(537,993)

108,072

1,494,970

$ 1,000,000

2,603,042

956,977

$ 1,000,000

$ 2,139,552

182,575

$

22

(463,490)

S TAT E M E N T S O F C A S H F L O W S

For the Year Ended December 31,

2000

1999

Cash Flows from Operating Activities
Change in net assets

$ 18,161,523

$

(463,490)

Adjustments to reconcile change in net assets
to net cash used in operating activities:
Depreciation and amortization

60,588

58,269

114,668

(47,019)

7,891

36,000

Non-cash contributions

(4,221)

Unrealized (gain) loss on investments
(Increase) decrease in:
Accounts receivable
Interest receivable

(55,993)

5,717

Prepaid expenses

(11,789)

17,905

(13,125,755)

(481,857)
79,495

Unconditional promises to give
Increase (decrease) in:
Accounts payable

(98,050)

Accrued expenses

(16,092)

24,568

Unconditional promises to give payable

(37,166)

(84,432)

Net Cash Provided by (Used in) Operating Activities

4,999,825

(859,065)

Cash Flows from Investing Activities
Acquisitions of fixed assets
Purchases of investments

(123,545)

(35,849)

(14,596,815)

(722,078)

Sales of investments

11,482,133

Net Cash Provided by (Used in) Investing Activities

(3,238,227)

1,163,254
405,327

Cash Flows from Financing Activities
Principal payments under capital lease
Principal payments on loan payable

(3,726)

(3,243)

(30,568)

(27,669)

Draws on line of credit

155,000

Repayments on line of credit

(155,000)

Net Cash Provided by (Used in) Financing Activities

(189,294)

Change in Cash and Cash Equivalents
Cash and Cash Equivalents, Beginning of Year
Cash and Cash Equivalents, End of Year

124,088

1,572,304

(329,650)

79,625
$

1,651,929

409,275
$

79,625

A B O U T L O C A L E D U C AT I O N F U N D S
Local education funds (LEFs) are nonprofit community-based organizations dedicated to increasing
student achievement in public schools and building broad-based support for quality public education.
LEFs are independent of the school districts in which they operate, have boards reflective of their
communities, are professionally staffed and work with public school systems serving a significant
population of low income at-risk students: an average of 53 percent of students in communities served
by LEFs are eligible for free or reduced-price lunches. LEFs collaborate with school principals, teachers,
administrators, boards and districts, businesses, community organizations and local citizens to develop
and implement whole school improvement strategies, create model programs, leverage resources, award
grants and enhance the standing of public schools in the community.
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